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According to Schindler (1952), the first off-site community college campuses 
were not named satellite campuses. They were referred to as “off-campus undergraduate 
divisions of higher institutions.” Over time, the satellite campus has evolved into a 
critical part of the higher education landscape. As a result, the administrators that are 
assigned to manage satellite campuses are responsible for making decisions that affect 
college personnel and students who attend the satellite campus. The purpose of this 
qualitative phenomenological study was to examine administrative decision-making on 
satellite campuses of Mississippi community colleges by satellite campus administrators. 
Eight satellite administrators participated in this study. After face-to-face interviews 
concluded, data was analyzed and six themes emerged: (a) representation on the main 
campus; (b) share of resources; (c) ethics are important; (d) leadership team involvement; 
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CHAPTER I – INTRODUCTION 
Background 
The genesis of the American community college can be traced back to the Morrill 
Act of 1862. The Morrill Act of 1862 played a major role in higher education becoming 
accessible and obtainable to American citizens (Drury, 2003). According to Drury 
(2003), William Rainey Harper, president of the University of Chicago, realized that the 
first two-years of college courses was not the same as the third and fourth year of college. 
President Harper’s idea evolved into a movement that promoted the concept of the 
freshman and sophomore year of college being an extension of high school in an 
academic sense. Under the leadership of President Harper, the University of Chicago was 
restructured into a new format that made a clear distinction between the “junior college” 
and the “senior college.” The intent of the “senior college” format was to only give 
admittance to high performing students (Cohen & Brawer, 1996).  
By 1920, the American Association of Junior Colleges had evolved into an 
organization that was founded to provide a platform for the American junior college. The 
present name of this organization is the American Association of Community Colleges, 
which was renamed in 1992 to represent the community focus of most American two-
year institutions. Approximately 1,200 two-year institutions are represented by this 
organization (“American Association of Community Colleges,” 2019). The two-year 
community college witnessed its greatest growth during the 1960s and the 1990s. The 
community college (junior college) grew from 19 junior colleges in 1915 to 1077 
institutions by 1998 (Cohen & Brawer, 2003). The community college structure allowed 
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for two elements that made the community college the most attractive for Americans: 
open admissions and affordable tuition (Rephann, 2007).  
After decades of successfully awarding community college students with two-
year degrees, the community college still must defend its worth even though the earning 
power of some students exceeds that of students earning an undergraduate degree. Career 
technical advocates contend that the community college should be viewed as an extension 
of the high school career technical program where students can gain advanced career 
technical training before entering the workforce (Kane & Rouse, 1999).  
The Truman Commission Report of 1947 was one of the contributing factors to 
the growth of the American community college. The Truman Commission Report 
mandated that a system of community colleges be established to meet the educational and 
civic needs of the community in an accessible and inexpensive format (Gilbert & Heller, 
2013). The state of Mississippi established 15 community colleges to meet the needs of 
its citizens. The traditional community college district in Mississippi consists of one main 
campus to meet the needs of an entire community college district (typically 4-6 counties) 
(Broom, 1954).  
Over time, the need to establish satellite campuses developed as community 
colleges attempted to maximize enrollment by making higher education accessible to 
areas within their district that were far from the main campus, represented an area with an 
explosion of growth, or an area that needed a presence of a higher education institution. 
Access and increasing enrollment have been the primary justification for Mississippi 
community colleges establishing satellite campuses. In the mid-1990s, Mississippi Delta 
Community College systematically made access to the residents of their district by 
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establishing satellite campuses, expanding distance-learning opportunities, and 
intensifying their dual-enrollment initiatives with local high schools (Moore, 2009). 
Establishing satellite campuses transcends benefitting just the community college 
movement. For example, policy discussions in the state of Michigan in 2004, led to the 
Commission on Higher Education and Economic Growth conducting a study to 
investigate the challenges of expanding higher education opportunities to the citizens of 
Michigan. One of the final recommendations to resolve the state-wide crisis was to allow 
state four-year institutions to organize satellite campuses in areas of the state, such as 
Alpena and other areas, that have lesser access points to higher education (Cunningham, 
Erisman, & Looney, 2008). Creating access points to higher education for underserved 
areas is vital to community college growth and sustainability. The establishment of 
satellite campuses at community colleges provides underserved students who may lack 
the means to travel to the main campus an opportunity to have access to higher education. 
According to Heller (2011), access to higher education can be divided into five distinct 
categories: academic, geographic, programmatic, financial, and cultural/social/physical 
accessibility. Geographic accessibility is the main contributor to access (Cohen, Brewer, 
& Kisker, 2014). Satellite campus expansion removes geographical barriers and provides 
underserved geographical locations with an access point to higher education. 
According to Kasper (2009), the community college differs from all other forms 
of higher education because of its ability to influence opportunities for its students and 
play a significant role in the local economic culture. In general, community colleges now 
address six specific functions: education for credentials, workforce preparation for 
special populations, community service, workforce development, economic development, 
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and community development (Grubb, Badway, Bell, Bragg, & Russman, 1997).  The 
ability of the community college to have different missions in different regions of the 
country demonstrates the adaptability and multifunctional capability of the community 
college. Even within the makeup of a singular community college district, the function of 
one campus can be different from the function of another campus.  
The changing function of the community college has made the satellite campus 
the norm for community colleges (Duff & Ammons, 2012). The administrative function 
of branch campus decision-making must be adaptable to address the multifunction of 
today’s community college. Specifically, instituting satellite campus protocols, such as 
policies and procedures, that focus on customer service and stakeholder interest should be 
a priority (Duff & Ammons, 2012). According to Fonseca and Bird (2007), three models 
of administrative operations are used the most on satellite campuses of colleges. These 
three models of administration are the decentralized model, the centralized model, and 
the leadership model. The decentralized model is used on most satellite campuses of 
community colleges in Mississippi. The decentralized model assigns self-governing to 
the satellite campus, apart from areas of curriculum design, SACSCOC standards, and 
legal issues. Under the decentralized model, participation in main campus activities and 
departmental activities is mandatory of satellite campus faculty members (Fonseca & 
Bird, 2007). The administrative decision-making on branch campuses is not the same as 
decision making on main campuses of community colleges.  On branch campuses, 
administrative values and ethics are more important because decisions must be made 
(occasionally) without an opportunity to consult with other administrators. On the main 
campus, collaboration with other administrators to get input on how decisions will impact 
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all areas of the institution can be had easier. The satellite campus administrator must be 
the decision maker for the entire campus without having the opportunity to always 
consult with other administrators, thereby making administrative decision-making a 
critical component of the day-to-day management process of community college satellite 
campuses. This study will investigate the decision making of administrators who make 
decisions on satellite campuses of Mississippi community colleges. 
 Problem Statement  
A review of the literature on satellite campus administrative decision-making on 
Mississippi community college campuses was conducted using the University of 
Southern Mississippi Cook Library catalog and all of the databases (domestic and 
international) found within the USM Cook Library (Academic Search Premier, ProQuest 
Dissertations and Theses, EBSCOhost, ERIC, and other digital databases). These 
databases did not reveal any research conducted specifically related to satellite campus 
administrative decision-making. Studies were found that researched aspects of 
community college decision-making. For example, an analysis of effective decision-
making and its relation to funding patterns in state community colleges was found 
(Ingram & Tollefson, 1996). An assortment of other studies relating to the satellite 
campus/branch campus were found but no other studies were found that were focused on 
administrative decision-making on satellite campuses, nationally or within the 
Mississippi community college system.  
This study seeks to examine administrative decision making of community 
college administrators on satellite campuses of Mississippi community colleges.  The 
objective of this study is to determine what factors contribute to administrative decision-
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making on satellite campuses, whether there is a relationship between administrative 
decision making and student outcomes, and whether there is a relationship between 
administrative decision making and student support services on satellite campuses. 
Research is needed on administrative decision-making on satellite campuses to determine 
if relationships exist between administrative decision-making and student outcomes, 
campus growth, student services, and other areas. Also, research is needed to evaluate the 
current structure of decision-making to determine if it is effective and beneficial to the 
community college system. 
Purpose of the Study 
The purpose of this qualitative phenomenological study was to examine 
administrative decision-making on satellite campuses of Mississippi community colleges 
by satellite campus administrators. Additionally, this study sought to examine the 
elements that influence decision-making and the impact of decisions with respect to 
student services, student outcomes, and enrollment growth.  
Research Questions 
The following research questions were addressed.  
1. What strategies are considered when making a decision that will only 
impact a small area of the satellite campus operation? 
2. What strategies are considered when making a decision that will impact 
the entire satellite campus? 
3. What influence does administrative decision-making on satellite campuses 
have on the overall success of the campus? 
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4. What relationship does administrative decision-making have on student 
outcomes? 
5. What administrative decision strategies are currently being used on 
Mississippi community college satellite campuses? 
Theoretical Framework 
The concepts of Situational Leadership Theory (SLT) provided the foundation for 
the theoretical framework of this study. Situational Leadership Theory was introduced in 
1969 in the Training and Development Journal (Hershey & Blanchard, 1969). The 
original Situational Leadership Model centered on the relationship between leaders and 
followers and serves as a template to examine specific situations based on task behavior, 
relationship behavior, and the level of proficiency that followers display when 
completing a task, function, or objective (Leadership, 2017). Northouse (2013) suggests 
that the Situational Leadership Theory Model has been an evolving approach since its 
inception and that it has been used in development and leadership activities for many 
organizations. Dr. Paul Hersey and Ken Blanchard originally developed the concept of 
situational leadership (Northouse, 2013). Situational Leadership Theory allows leadership 
to adjust leadership practices to fit the needs of the organization based on situational 
factors. According to the tenets of Situational Leadership Theory, leadership changes 
according to the situation. The fundamental concept of Situational Leadership Theory is 
that every situation requires a different style of leadership. Over time some areas of SLT, 





Definition of Terms 
Community college administrator - An employee of a Mississippi community 
college who has or has held administrative responsibilities.  
Alabama Community College System (ACCS) – a state governing system for the 
25 community colleges and technical colleges in Alabama.  
Louisiana Community and Technical College System (LCTCS) – a state 
governing board that provided oversight for the 13 community and technical colleges in 
Louisiana.   
Mississippi Community College Board (MCCB) – A state coordinating board that 
is designed to provide coordinating insight to Mississippi public community and junior 
colleges. 
Satellite campus – An extended campus of a community college constructed to 
serve a region within the community college district that is not close to the primary 
campus. Also known as a branch campus. 
Delimitations 
This study was delimited to community college administrators employed at a 
satellite campus at one of Mississippi’s community colleges. They had the primary 
responsibility of directing the operations on a Mississippi community college satellite 
campus based upon their job description. They held the rank of vice presidents, deans, or 
directors. Typically, their offices were located at the satellite campus, meaning that they 
often make on-the-spot decisions without the benefit of consulting with colleagues 
located in the same setting.  Mississippi satellite campus administrators were selected due 
to the uniqueness of the Mississippi Community College System. For example, the 
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Alabama Community College System (ACCS) includes a system of 25 technical colleges 
and community colleges. The ACCS manages a consolidated system of institutions under 
one agency. Also, the Louisiana Community and Technical College System (LCTCS) 
was established in 1999 to govern the community and technical colleges in Louisiana. 
Both neighboring states are governed by one board/agency. However, the Mississippi 
community colleges are self-governing, and the Mississippi Community College Board 
only acts as a coordinating board. This makes the administrative responses from 
Mississippi administrators more autonomous and independent in nature and influenced 
the decision to study only Mississippi community college administrators. 
Assumptions 
It was assumed that all participants would answer interview questions in a 
forthcoming and honest manner. This was facilitated by the fact that the researcher is also 
a community college administrator with responsibilities for a satellite campus and the 
participants were community college administrators with similar responsibilities. The 
participants had a sincere and honest motive in participating in this study because doing 
so provided results that they can use to better their specific satellite campus. This served 
to build rapport with the participants and establish their comfort with him.  
Justification 
This study may benefit community colleges that have satellite campuses 
throughout the country. The decision-making processes on these campuses were 
examined and provided insight to the factors that determine how decisions are made on 
satellite campuses. If decision-making on satellite campuses are found to be made in a 
manner that does not support the general mission of the institution, the results of this 
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study could help community college administrators develop a method/protocol of factors 
that must be considered before satellite administrators make daily decisions. Over 1,100 
community colleges were in existence in 1998 throughout the United States. The majority 
of those colleges were institutions with several campuses operating at varying levels of 
autonomy, but if satellite campuses are included in the count, then over 1,600 community 
college campuses exist today (Quigley & Bailey, 2003). The number of satellite 
campuses throughout the United States increased as has the number of students attending 
community colleges due to the growth of satellite campuses. The increased number of 
students attending satellite campuses demands research to determine if administrative 





CHAPTER II – LITERATURE REVIEW 
Introduction 
The purpose of this study was to examine administrative decision-making on the 
satellite campuses of Mississippi community colleges. This study addressed the unique 
issues of satellite campus administrative decision-making. Specifically, the study 
examined the elements and factors that influence how administrative decisions are made 
and the impact the administrative decisions have on other areas of the community college 
satellite campus, such as student services, student success, and other pertinent areas 
relating to students. After a review of past and current literature on community college 
administrative decision-making, it was determined that there is limited research available 
that focuses on community college administrative decision-making on satellite campuses.  
History of Community Colleges 
In 1908, permission was given to county governments to organize agricultural 
high schools by the Mississippi legislature. This was done to enhance the academic 
offerings for all Mississippi students (Young & Ewing, 1978). Over 50 schools were 
established by the early 1920s. The Mississippi legislature started a consolidation effort 
in 1916, which led to the closing of most of the agricultural high schools. In 1917, with 
the passing of the Smith-Hughes National Vocational Education Act, which provided 
federal funds to promote agriculture and vocational education for boys and home 
economic education for girls, schools began teaching freshmen and sophomore level 
college courses to students to prevent merging or closing the agricultural high schools 
(Young & Ewing, 1978). Pearl River County Agricultural High School and Hinds County 
Agricultural High School were the first two agricultural schools to add general college 
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curriculum. In the initial stages of Mississippi community college development, all of the 
institutions that would later become community colleges evolved from agricultural high 
schools (Young & Ewing, 1978). Over the years, the state of Mississippi established 15 
community colleges to meet the needs of its citizens. The traditional community college 
district in Mississippi consists of one primary campus to meet the needs of an entire 
community college district (typically 4-6 counties). 
Community Colleges and Educational Access 
Long before American community colleges began to make their impact on the 
American educational system, the educators and administrators of American land-grant 
colleges and universities were searching for methods to improve access to education. The 
concept of making education adaptable and ambulatory can be noticed with the 
enactment of the Smith-Lever Act of 1914 through the establishment of the Cooperative 
Extension Service. This legislation enhanced access to higher education by promoting 
land-grant university research to be delivered to regions where citizens live and work 
(Rasmussen, 1989). Although the purpose and services of the Cooperative Extension 
System were centered around agrarian issues such as testing soils, evaluation of pressure 
canners, and other agricultural issues, the conceptual frame of engaging the communities 
within the service area of a specific geographical area, helped to create an idea that still 
has a presence at institutions today (“Iowa State University Extension and Outreach,” 
2013).  
After the American bombing of Nagasaki and Hiroshima, President Harry 
Truman created the President’s Commission on Higher Education. The committee’s 
purpose was to create educational opportunities for all Americans. This movement 
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resulted in the Commission strongly recommending the establishment of community 
colleges. The Truman Commission desired to erect a series of intermediate technical 
institutions (Quigley & Bailey, 2003). The Commission placed emphasis on the needs of 
veterans (both men and women) returning from active duty to civilian life. The 
Commission disclosed in 1947 that a huge variance existed between Whites and African 
Americans in relation to higher education attainment. The Commission reported that 11% 
of Whites age twenty and older had completed one year of college compared to only 3% 
of African Americans of the same age cohort. These factors influenced the Commission’s 
agenda to strongly recommend an initiative to create community colleges to provide 
educational opportunities for all citizens and especially veterans through the Veterans 
Rehabilitation Act (also known as “The G.I. Bill of Rights”) (Quigley & Bailey, 2003).  
Over the last twenty years, baccalaureate preparation at the community college 
has decreased (Dougherty, 1992). This raises the question, should the community college 
persist as a comprehensive institution, offering career-technical programs, baccalaureate 
preparation, and adult basic skills? Should the focus of the community college be 
narrowed, or should the focus of the community college be realigned to parallel the 
workforce community? 
Over time, community colleges evolved from the junior college. This change influenced 
both an internal and external change in function and mission for most two-year 
institutions. Initially, junior colleges had two functions: preparing high school graduates 
for college entry and preparing high school graduates for employment (Fryer & Lovas, 
1991). As these institutions transitioned from junior colleges to comprehensive 
community colleges (offering both general education and career-technical classes on the 
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same campus), more institutions began to establish satellite campuses. Today’s 
community colleges are designed to provide educational and career-technical programs 
that are specific to the area where the community college is located. 
Satellite Campuses 
The first satellite campuses were not referred to as satellite campuses. They were 
referred to as “off-campus undergraduate divisions of higher institutions” that were 
produced for several purposes (Schindler, 1952). The most universal intent of the 
establishment of the “off-campus undergraduate divisions of higher institutions” was to 
meet the needs of U.S. servicemen who had returned home from war. In addition to 
meeting veteran needs, these institutions needed to meet the demand of the local college 
enrollment issue (Schindler, 1952). With the passing of House Bill Number 215 in 1964, 
the Mississippi legislature empowered all community college districts with the authority 
to establish additional attendance centers (satellite campuses) throughout their district 
(Young & Ewing, 1978). The Mississippi model for public community colleges is unique 
because local county government and state government share the financial obligation of 
funding each community college. Authority and control are both managed by local 
boards. The coordinating board (MCCB) only interjects its opinion when matters that 
influence all institutions and people of the state are in question (Young & Ewing, 1978). 
Therefore, the fifteen institutions are asked by their local county governments to have a 
strong presence in the counties that fund them. Elected officials and citizens of the 
community college district strongly support their respective community college’s 
presence in the community, especially in the workforce arena.  
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In 1964, authority to establish additional satellite campuses was granted by the 
Mississippi Legislature in House Bill 215 in an effort to increase enrollment and to make 
educational opportunities more accessible to students within a community college district 
(Young & Ewing, 1978). From the initial establishment of satellite campuses, an 
interesting and broad range of administrative responsibilities existed on these campuses. 
The majority of the early satellite campus administrators reported to another 
administrator at their main campus. However, some institutions that established satellite 
campuses organized their organizational chart in a manner that allowed the satellite 
campus administrator to report directly to their president, vice president, or dean 
(Schindler, 1952).  
Early satellite campus administrators were administrators in name only. Several 
issues were found to be significant issues in regard to off-campus and on-campus 
leadership: poor representation in institutional policy-making, shallow representation in 
meetings that establish policy for the satellite campus that they lead, and other instances 
that reveal evidence of satellite campus administrator stumbling blocks (Schindler, 1952). 
According to Shaw and Bornhoft (2011) every satellite campus is unique in its 
administrative structure, funding model, facility structure (leased or owned space), 
faculty structure (adjunct or full-time faculty), and support services. The satellite campus 
primary mission is to educate students with accessibility being one of the main 
objectives. Additionally, campus leadership plays a critical role in the success of the 
branch campus. Aside from administrative decision-making, administrative leadership 
involves community involvement/leadership, satellite campus leadership, and a main 
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campus leadership presence (Shaw & Bornhoft, 2011). Maintaining a balance of these 
trilateral roles can be challenging for a satellite campus leader. 
Satellite campuses often are geographically isolated and over time they evolve 
into a homogenous campus that grows to rely on “one-person” departments and offices. 
These departments and offices are often left to promote the institution’s educational 
mission alone on their campus. The isolation experienced on satellite campuses often 
leads to other negative components such as, professional separation and rare 
opportunities to develop collegial relationships with colleagues (Wolfe & Strange, 2003). 
Although challenges exist on satellite campuses for all personnel (support staff, 
instructors, and all others), the satellite campus administrator faces the biggest challenge. 
Ethical Leadership 
As satellite campus administrators lead their campus, one of the key elements that 
influences the success of both the leader and the institution is ethical leadership. Satellite 
campus administrators are very often faced with making independent decisions and 
ethical leadership becomes a key attribute when making these independent decisions. For 
many years, researchers claimed that a correlation exists between leadership style and 
ethical perspectives (Groves & LaRocca, 2011). One school of thought suggests that 
“leaders are people who do the right thing and managers are people who do things right” 
(p.50) (Bennis & Nanus, 2007).  
The American Association of Community Colleges (AACC, 2005) lists several 
leadership traits deemed necessary for community college leaders to possess in its 
Competencies for Community College Leaders. The competencies include: “respond 
responsibly and tactfully” (p. 5); “use influence and power wisely” (p. 6). According to 
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Starratt (2005), five areas of ethical responsibility exist that are essential to educational 
leadership: accountability as a citizen and community servant, as a school official, as a 
professional educator, as a human, and as an educational leader. The prevailing link 
between the five domains of ethical leadership is leadership concern for the common 
good rather than individual gain. Additionally, Galford & Drapeau (2003) name three 
levels of institutional trust that exist throughout organizations. The first level is strategic 
trust; the trust that exists between employees and executive management (cabinet 
leadership) to make competent administrative decisions. The second category is personal 
trust; the trust that employees place in administration who manage them directly. With 
this relationship, there is an expectation of fair treatment and consideration of employee 
needs when decisions are made. The third category is organizational trust; the trust that 
employees have that includes the expectation of internal processes being fair and the 
organization/institution delivering on the promises made to stakeholders. The types of 
administrative decisions faced by satellite campus administrators of today demand a 
balance of multiple ethical traits. Often ethical perspectives affect administrative 
decision-making and leadership. Therefore, it is imperative for satellite campus 
administrators to have leadership qualities centered on ethical principles. Having a 
leadership style that is centered on ethics gives satellite campus administrators the ability 
to clarify their decisions to the board of trustees and to the president during times of crisis 
or whenever decisions are being examined (Mitchell, 2012). The leadership competencies 
listed by the AACC, the five areas of ethical responsibility listed by Starratt (2005), and 
the three levels of institutional trust listed by Galford & Drapeau (2003) are examples of 
ethical principles that influence administrator decision-making. According to Mitchell 
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(2012), contemporary literature on leadership prompts leaders to “do the right thing.” 
However, the “right thing” is determined by the ethical principles of the individual leader 
and evolves into a subjective approach. Comprehension and application of ethical 
leadership principles depend on the code of ethics of each community college leader. 
Influence of Administrative Structure on Decision-Making 
There is no uniform level of community college governance structure. Each state 
determines the governance structure of its community colleges. Neighboring states can 
have completely different systems of governance. As this study seeks to understand the 
factors that influence Mississippi Community College satellite campus administrative 
decision-making, other governance structures aimed to assist campus decision-making 
will be examined as it allows for other influences on administrative decision- making to 
be considered for the sake of this study.   
Governance of higher education institutions in Mississippi vary depending on the 
type of institution being discussed. The Mississippi Community College Board (MCCB) 
was created to be a statutory coordinating board for the fifteen community colleges in 
Mississippi. In comparison, the Mississippi Board of Trustees of State Institutions of 
Higher Learning (IHL) acts as a governing board for all eight public universities in 
Mississippi. Unlike the MCCB, which serves only as a coordinating board, IHL governs 
Mississippi public universities. The MCCB does not have oversight equal to IHL for its 
institutions.  
In addition to structural differences, the funding component for MCCB 
institutions differs from IHL institutions. State community colleges receive four different 
types of funding: state source funding (general funds and other sources), indirect state 
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funds (WET funds and Career-Tech funds), federal funds, and local funds (student tuition 
and fees, district taxes, interest, and fund balance). Local funds (millage) ensure that 
community colleges are responsive to local needs. Community colleges focus on 
community issues and community needs due to local demands for services (Mittelstet, 
1994; Phelan, 1994). 
Participatory or Shared-Governance 
Some states elect to allow local control and some states mandate state control. For 
example, a College Advisory System (CAS) was developed and implemented at Metro 
Community College (Nebraska) in an attempt to restructure its slow-moving governance 
structure of many committees and plentiful ad hoc committees (McBride, 1987). The 
newly formed CAS was designed to collect input from all areas of the community college 
when decisions are to be made concerning issues relating to the institution. The CAS was 
formed to be an advisory system that made recommendations to the administrative team 
for final decision and implementation. 
Also, Gulassa (1989) examined the Foothill/De Anza Community College District 
(California) attempt to adapt to changes called for by the California Assembly Bill 1725. 
Assembly Bill 1725 emphasized the new role of California community colleges. It called 
for a shift in power from the legislature back to the local board. This shift in governance 
authority influenced the creation of the District Budget and Policy Development Group 
(BPDG). This governance structure allowed the district chancellor to act as a referee on 
district matters. Some decision making became a product of the newly formed BPDG. 
This new structure created a collaborative structure. Under the BPDG system, the 
chancellor and members of the administrative team had administrative decision-making 
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authority; however, the process of making a decision now involved many persons from 
all areas of the institution.  
These two examples of shared governance (participatory governance) in 
administrative decision-making provide examples of how administrators make decisions 
on community colleges across America. In both cases, Nebraska and California, the 
decision-making protocol requires a collaboration of representation within the institution 
to shape administrative decision-making. Other states have also instituted participatory 
governance into decision-making models of community colleges (Awan, 2014). In 
comparison to governance models of the past (authoritarian and bureaucratic models), the 
participatory model is relatively a new concept. However, implementing participatory 
governance models does not remove the president or executive administrator from 
making critical and tough decisions. It does allow the president/administrative executive 
to make decisions with full knowledge of how the decision will be received in other areas 
of the institution and how the decision will impact other areas of the institution. 
Participatory governance brings all key areas together for formal discussions and for the 
sharing of viewpoints (“Community College League of California,” 2014). 
Decision Making on Satellite Campuses 
Whereas these concepts of collaboration may seem to be the most logical 
approach to take in a higher education setting, the rules are not the same for 
administrators on satellite campuses. When decision-making is needed on community 
college satellite campuses, greater emphasis is focused on institutional leadership 
development, personal leadership styles, and shared governance. According to Tierney 
(2009), shared governance and institutions of higher learning are commonly linked 
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together. Most importantly, shared governance differs in definition from institution to 
institution and can sometimes differ within an institution. Internal structures and internal 
frameworks can vary from department to department. Campus leadership can view shared 
governance as a meeting with a select group of individuals who always respond in the 
affirmative to the decisions made by the campus leadership or shared governance can be 
viewed as having open dialogue with the faculty representatives.   
Tiernay (2009) presents several models of shared governance: a legislative model, 
a consultative model, and a communicative model. These models of shared governance 
indicate the different viewpoints of shared governance. For example, when comparing the 
consultative model to the legislative model of shared governance, differences are obvious 
and differences are on opposite ends of the spectrum. A legislative model solicits the 
viewpoints of faculty and has a mechanism in position to carry the ideas up the stratified 
chain of influence. However, the consultative model aligns with the true definition of 
consultation. The individuals on campuses who endorse the consultative model only want 
to be heard during the process. Their viewpoints and positions being heard by campus 
leadership is enough to satisfy them. Once their viewpoints have been heard, they leave 
the decisions to be made by campus administration. In the consultative opinion, shared 
governance means being heard and being consulted. Therefore, the structure and the 
culture of an institution often determines what kind of decisions that are made by leaders 
of satellite campuses.  
 The research of Fulton-Calkins and Milling (2005) and the American Association 
of Community Colleges (2005) suggest that local community colleges should develop 
internal leadership development programs. Researchers conclude that institutional 
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leadership development programs have positive effects on leaders as they face 
challenging situations, in particular, decision-making situations. In many cases, the 
satellite campus administrator, depending on the size of the satellite campus, will not 
have access to a College Advisory System or access to a District Budget and Policy 
Development Group to assist in decision-making. Decision-making for the satellite 
campus administrator will be influenced by the situation more than any other factor. 
For example, the College Advisory System (CAS) and the District Budget and 
Policy Development Group (BPDG) were adaptations seeking to develop best practices 
for community college decision-making. The California community college system 
developed and implemented a program that was designed to close the achievement gap 
between white populations and minority populations (Haberler & Levin, 2013). From 
systematic changes to assist in institutional decision making to program development to 
bridge achievement gaps between whites and minorities, adaptation to situational factors 
help institutions develop and progress. 
Satellite campus administrators often are faced with challenging situations that 
vary in degree of frequency and vary in degree of importance. For example, the campus 
administrator can be involved in a disciplinary hearing, an academic dishonesty hearing, 
an employee grievance issue, a class scheduling issue, and many other challenging 
situations within a single day, with each requiring a different frame of leadership. This 







Situational Leadership Theory is relevant to this study because satellite campus 
administrators often have to make decisions based on situational factors. Situational 
factors that include leadership style, leadership development, campus structure of shared 
governance, and behavior patterns of leaders contribute greatly to administrator decision-
making. Northouse (2013) states that the four key strengths of Situational Leadership 
Theory include the administrators’ longevity, prescriptive value, practicality, and 
flexibility. Situational Leadership Theory allows the leader to adapt to every situation 
with whatever response that is needed to accomplish a positive resolution to the specific 
situation. Leader flexibility and situational adaptation are valuable products of Situational 
Leadership Theory. Between 1969 and 1985, the Situational Leadership Model was 
extended and further developed by Hersey and Blanchard. Leadership, at least from a 




Figure 2. 1 
 
 
Adapted from”Leadership and the One Minute Manager: Increasing Effectiveness Through Situational 
Leadership, by K. Blanchard, P. Zigarmi, and D. Zigarmi, 1985, New York: William Morrow.  
 
Within the four quadrants of situational leadership, four leadership styles are 
observed. 
• Style One (S1): High directive-low supportive style-telling. 
This method allows the leader to instruct employees how to perform and 
allows the leader to follow-up on their performance. 
• Style Two (S2): High directive-high supportive-selling, coaching 
This method allows the leader to explain decisions. Additionally, the leader 
intentionally focuses on follower/subordinate enthusiasm and input. The focus 
is to ensure follower understanding (Leadership Studies, 2017). 
• Style Three (S3): High supportive-low directive-supporting, participating 
This method allows both the leader and the follower to communicate/ 
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brainstorm in an attempt to achieve set benchmarks and goals. This method 
allows the follower(s) and the leader to mutually share in goal attainment 
(Leadership Studies, 2017). 
• Style Four (S4): Low supportive-low directive-delegating, entrusting 
This method allows the leader to offer minimal support to followers. The 
experience and confidence of the followers allow the leader to let follower’s 
complete task (Leadership Studies, 2017). 
Leadership style of leaders and development levels of followers play significant 
roles in the situational leadership theory model. Leadership style pertains to the leader 
and it includes both directive (task) behavior and socioemotional supportive 
(relationship) behaviors (Leadership Studies, 2017). Leadership style derives from the 
behavior pattern of leaders who attempt to influence others (Northouse, 2013).   
Summary 
Administrative decision-making is a key component to the success of satellite 
campuses of Mississippi community colleges. In varying degrees, leadership 
development, leadership styles, and shared governance all influence satellite campus 
administrative decision-making. Literature has concentrated on the multiple factors that 
influence administrative decision-making. For the satellite campus administrator, 
situational factors, leadership ethics, institutional trust, and shared governance all are 
significant factors that influence administrator decision-making. Accordingly, a satellite 
campus administrator’s decision-making influences a multitude of areas that impacts 
students, staff, faculty, and to a degree student success. Consequently, satellite campus 
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administrative decision-making and the factors that influence Mississippi community 











CHAPTER III  - METHODOLOGY 
Introduction 
The purpose of this qualitative phenomenological study was to examine 
administrative decision-making on satellite campuses of Mississippi community colleges 
by satellite campus administrators. Additionally, this study sought to examine the 
elements that influence decision-making and the impact of decisions with respect to 
student services, student outcomes, and enrollment growth.  
This study was a phenomenological investigation of Mississippi community 
college satellite campus administrators in relation to decision-making on satellite 
campuses. The researcher accumulated data from individuals with shared experiences and 
formed a collective interpretation for all the participants in the study. The chronicled 
experiences discovered “what” they experienced and “how” they experienced it 
(Moustakas, 1994). The focus on similar experiences shared by satellite campus 
administrators made the phenomenological approach suitable for this study. 
Phenomenological research attempts to discover commonalities or congruity between 
individuals through lived life experiences (Creswell, 2013). Congruent experiences 
collected from individuals with similar experiences (work experiences, medical 
experiences, and other “life” experiences) allow phenomenological researchers to identify 
phenomena (Creswell, 2013). This study followed Moustaka’s (1994) approach for 
conducting phenomenological research. Bracketing assumptions were performed to 
eliminate the possibility of prior beliefs influencing the process of identifying or 
understanding a phenomenon. Bracketing is a qualitative research method used to reduce 
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the adverse effects that bias can have on the qualitative research process (Tufford & 
Newman, 2012). 
Participants 
This study used purposive sampling based on the criteria that the participants 
were community college satellite campus administrators. Participants of this study were 
current administrators (vice presidents, deans, or directors) who hold administrative 
decision-making responsibilities. Participants were selected based upon their specific job 
function on each satellite campus and had many levels of experience. The researcher 
assumed that the sample would be heterogeneous with respect to race, class, gender, and 
job function based upon the diversity of Mississippi community college employees. In an 
effort to research administrative decision-making on Mississippi campuses, the 
participants were Mississippi community college employees and interviews were 
conducted on Mississippi community college campuses.  
Potential participants were identified and recruited through personal contacts of 
the researcher and by evaluation of the organizational chart of each institution selected to 
participate in this study. The researcher contacted potential participants at each satellite 
campus who were identified as the satellite campus administrator to notify them of the 
study and to obtain consent. Research indicates that 25-28 community college satellite 
campuses exist throughout the state of Mississippi. A sample size of 10 to 12 
administrators participating in the study was the goal of the researcher. Potential 
participants were contacted via email. A brief summary of the study was furnished to 
prospective participants so that they could decide whether they wanted to participate. 
Interviews were conducted using the Zoom Video Communication program and recorded 
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for verbatim transcription. The interview protocol was administered electronically in 
advance of the interview.  
Positionality 
The researcher currently holds the role of Assistant Vice President for the 
Hancock Center satellite campus at Pearl River Community College. Previously, he held 
the role of Lead Instructor for the Hancock Center.  He began work as a History 
instructor at Mississippi Gulf Coast Community College-Jefferson Davis Campus and has 
been employed in the community college system of Mississippi for 18 years. Over the 
years, he has developed contacts with other community college administrators through 
his participation in multiple development opportunities such as the Mississippi 
Community College Leadership Academy and the Mississippi State (Stennis Institute) 
Education Policy Fellowship Program.  The researcher has experienced many of the 
dilemmas that satellite campus administrators experience such as isolation and the feeling 
of not being included in the decision-making process. Based on his shared background 
with the community college participants invited to participate in this study, he expects to 
be able to establish rapport with them and hopes that he will be able to elicit valuable 
information regarding the purpose of this study.  
Data Collection 
After IRB permission was granted by the University of Southern Mississippi and 
the Mississippi Community College Board, the participants in this study were contacted 
and asked to be interviewed. The interviews were audiotaped and transcribed verbatim. 
Each interview took no longer than 15-30 minutes. Questions used in the interview were 
ones that explored the factors that influence campus administrators decision-making and 
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were guided by the tenets of Situational Leadership Theory (Appendix A). After the 
interviews began, the researcher discovered that some of the initial interview questions 
had to be modified to reduce redundancy and to streamline the order of questions. As a 
result, the initial number of interview questions was 13. After modification, the interview 
questions were reduced to 11.   
Examination of prior research did not lead to identifying a survey instrument 
relevant to this study. Therefore, the researcher developed a questionnaire, also guided by 
the tenets of Situational Leadership theory, to determine what factors influence 
administrative decision-making on satellite campuses of Mississippi community colleges 
that was. It also included demographic questions. The questionnaire specifically gathered 
information, opinions, and thoughts regarding administrative decision-making on satellite 
campuses of Mississippi community colleges.  
Each participant was asked to complete the demographic questionnaire in 
Qualtrics prior to the beginning of the interview. However, not all participants completed 
the voluntary questionnaire. As a result, some of the desired demographic information 
was not captured. The questionnaire contained four demographic questions pertaining to 
age, gender, and ethnicity. The questionnaire also contained several Likert-scale 
questions and several ordinal scale questions. The questionnaire concluded with two to 
three open-ended questions pertaining to decision-making. Twenty-four hours after the 
participants received the link to respond to voluntary questionnaire, participants were 
then scheduled to participate in an interview. It was the goal of the researcher to 
interview participants after the questionnaire was completed. Additionally, the projected 
sample size of 10-12 administrators was not obtained. The researcher had difficulty in 
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securing the number of participants desired. The challenge of finding time for these levels 
of community college administrators was a challenge due to the high demands of their 
specific jobs. 
Data Analysis 
Data was analyzed using the Constant Comparative Analysis Method first 
articulated by Glaser and Strauss (1967). Review of the research data allowed the 
researcher to analyze the data and identify themes relevant to the development of the 
study. Consistent with phenomenology, the personal experiences of the researcher were 
bracketed to eliminate preconceived ideas. Full disclosure of the researcher’s personal 
relationship with the phenomenon has been completed (Creswell, 2013). Verbatim 
transcription of each transcript was completed followed by the below mentioned research 
processes: 
Category Assignment. During the reading of each transcript, coding (open 
coding) was conducted in an attempt to enhance the categorization process, detect 
patterns, build theory, and other processes in the analyzation process (Saldãna, 2016). 
The primary purpose of this process was to recognize and establish consistent themes and 
patterns (frequency, causation, sequence, correspondence, difference, and similarity). 
After identifying themes in the data, the most distinctive patterns were grouped.   
Analysis for Consistent Themes. The researcher reviewed the content of each 
interview transcript to locate consistent themes, otherwise known as horizontalization of 
the data. This process allowed the researcher to view the phenomenon being experienced 
by study participants and allowed each theme to be treated with equal worth. 
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Additionally, this process allowed for a list of nonrepetitive and overlapping statements 
to be developed (Creswell, 2013). 
Coding Procedures. Procedures from The Coding Manual for Qualitative 
Researchers (Saldãna, 2016) were used to facilitate the coding process. Discovering 
patterns in coding helped identify the different coding patterns (things happening in the 
same way, predictably, causation, happenings in relation to other activities-certain order-




CHAPTER IV – RESULTS 
The purpose of this qualitative phenomenological study was to examine 
administrative decision-making on satellite campuses of Mississippi Community 
Colleges by satellite campus administrators. The design was phenomenological in 
structure in an effort to collect data from participants with shared experiences and to 
systematically structure a collective interpretation for all of the participants in this study. 
The recorded experiences discovered “what” the participants experienced and the “how” 
the participants experienced (Moustakas, 1994). 
Chapter four provides a detailed account of eight community college 
administrators who preside over a satellite campus of a Mississippi community college. A 
detailed summary of the findings was the result of thorough interviews with the 
participants. These interviews chronicled the occurrences experienced by the participants 
and furnishes information on the variables that influence administrative decision-making. 
This study followed Moustaka’s (1994) approach for conducting phenomenological 
research.  
Sample Description 
Selected participants for this study had similar administrative responsibilities at 
their respective institutions in that each participant held the primary duty of being the 
lead administrator on the satellite campus. Additionally, each administrator (with the 
exception of one) possessed doctoral degrees and each had held positions within the same 






The target population for this phenological study comprised of individuals who 
were assigned as primary administrators at satellite campuses of Mississippi community 
colleges. The interview protocol (see appendix A) contained demographic questions that 
requested information concerning the participants age, educational attainment level, race, 
and gender. Participants have been assigned pseudonyms to maintain confidentiality. The 
sample was composed of eight participants ranging in various age groups with varying 
years of community college administrative experience. 
Table 1  Participant Description Summary 
Pseudonym Education Administrative Position 
Administrator 1 Doctorate Vice President 
Administrator 2 Doctorate Vice President 
Administrator 3 Doctorate Vice President 
Administrator 4 Doctorate Vice President 
Administrator 5 M. Ed Dean 
Administrator 6 Doctorate Vice President 
Administrator 7 Doctorate Vice President 
Administrator 8  Doctorate Vice President 
 
Themes 
The researcher designed a questionnaire that was used to gather information, 
opinions, and thoughts regarding administrative decision-making on satellite campuses of 
Mississippi community colleges. In an effort to discover commonalities and themes, data 
from the study was analyzed using the Constant Comparative Analysis Method first used 
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by Glaser and Strauss (1967). Themes were discovered as the data was analyzed. Use of 
uniform questions listed in the interview protocol (with minor modification) on study 
participants made the data more meaningful. After the face-to-face interviews were 
concluded, data were analyzed, and six major themes were found: (a) Representation on 
the Main Campus; (b) Share of Resources; (c) Ethics are Important (d) Leadership Team 
Involvement; (e) Direct Relationship to Outcomes and (f) Frequent Collaboration. 
Table 2 Major Theme Summary 
Major Themes Sub-Themes 
Representation on the Main Campus No Inclusion 
Limited input 
Having a presence on the main campus 
Share of Resources Fight for resources 
Non-proportional sharing 
Lack of funding 
Fairness 
Ethics Are Important Necessity of ethics 
Following policy and procedure 
Integrity 
Moral standards 






















Representation on the Main Campus 
 The initial theme to appear from this study was representation on the main 
campus and was represented throughout the participants’ responses during the study. The 
overwhelming majority of participants expressed that they do feel that they are a part of 
the main campus in a functional sense. However, the participants stated that the obvious 
“physical separation” from the main campus contributes to occasional and frequent 
breakdowns in communication that often lead to feeling isolated. 
Most participants in the study characterized their struggle for an adequate amount 
of representation at the decision-making table begins with fair representation on the main 
campus. Participants expressed that they do not feel a part of the main campus in a 
functional sense. The “physical separation” had an influence on communication issues, 
participation in the decision-making process, and participation in some institutional 
traditions, such as football games. Some participants mentioned instances when decisions 
have been made and the information was not relayed to the satellite campus until days 
had passed by. One participant mentioned a situation when he learned of a change in 
policy had occurred after he read it on Facebook.  
Participant one stated that she often felt left out of the decision-making loop.  
There are times when decisions are made that affect my campus and I don’t get 
the information ahead of time or I am not included on the decision-making 
process for that decision, so that does happen. And sometimes that can cause 
issues and, of course, when that happens, it makes me feel like I’m not a part of 
the main campus. 
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In contrast, Participant two described his representation on the main campus as 
very positive and representative of his satellite campus.  
I do feel that I am a part of the main campus. I stay connected to what is 
happening all over the district. I think it makes it a lot easier for me than some of 
the other employees sometimes or some others that feel disconnected from the 
main campus in other locations simply because their job is really focused at one 
location. Although my primary assignment is here on my campus, I get involved 
with district-wide responsibilities, so it helps me stay connected. 
The barriers faced by having a minimal presence on the main campus when 
decisions are being made include the feeling of not having a voice and the feeling of 
exclusion. This often has contributed to the feeling of isolation. Additionally, several 
participants expressed the absence of satellite campus employees on campus committees 
and campus councils. Having an equal and fair representation of satellite campus 
personnel appeared to be a common theme shared by study participants. 
Participant four stated in his interview, “my satellite campus was essentially a 
commuter campus that turns into a highway between 12:00 pm and 2:30 pm because 
students are leaving in mass numbers after they attend class.” He stated that this does not 
lend itself to having that close-knit familial feeling that you may get on the main campus.  
When 70-year-old alumni return to campus, they are not returning to the satellite 
campus and they are not returning to give to the satellite campus.” When they 
decide to write a check to the college, they never specify spending the funds on 
the satellite campus because they do not know the satellite campus. As a result, it 
does bring somewhat of a separation between campuses.  
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Ironically, his campus is the largest campus, and it generates more revenue for the 
institution than any other campus because of its proximity to a large population base in 
their community college district that was not there 30 years ago. Despite having the 
largest student population in the community college district, despite generating more than 
its share of revenue for the institution, he states, “we are still treated as a satellite 
campus” which is not a necessarily a bad thing, but it is the reality. 
 Satellite campuses have been a part of the community college landscape for 
decades. After being in existence for years, the issue of having a lack of representation 
from all campuses and all departments should not exist, especially with the benefit of 
platforms like Zoom and WebEx. The researcher assumed that representation from all 
areas of operation (especially the satellite campus) was a standard goal. Participants made 
it noticeably clear that the ratio of satellite campus employees participating in discussions 
on the main campus that affect the entire system are very minimal. The typical 
difficulties that existed at the start of satellite campuses, which also excluded satellite 
campus workers from participating in decision-making, no longer exist. For example, 
several years back it would be a burdensome task to make every meeting on the main 
campus for the satellite campus administrator. Today’s technology eliminates the 
problem of spending a two-hour drive to the main campus for a 30-minute meeting. 
Another contributing factor to the feeling of having only a small representation on 
the main campus is the structure of the satellite campus. Several participants stated that 
the small representation on the main campus can be linked to the fact that a bulk of 
institutional traditions and activities are located on the main campus. For example, the 
presence of dormitories and athletics demands more attention from stakeholders and 
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alumni. On the main campus, football games, basketball games, and reunions are always 
in the making and these activities tend to attract more attention than the needs of the 
campus that only focuses on classes and Phi Theta Kappa. 
Share of Resources 
 The theme of share of resources emerged as participants responded to interview 
question thirteen “Do you feel that resources are shared equally among all campuses of 
your institution?” Several participants responded in the negative and for various reasons. 
 Each participant shared that the resources within the institution are not shared 
equally. Some participants stated that the lack of equal sharing is not the issue. 
Participants agreed that equal sharing can be ignored but adequate sharing must be the 
new mandate. However, even adequate sharing can be subjective so one participant stated 
that maybe proportional sharing should be the focus for satellite campus administrators. 
Participants felt that a better job could be done on the cabinet level to disperse funds 
appropriately and fairly. What is appropriately? What is fairly?  
 While Participant one recognized the reality that satellite campuses will not 
receive an equitable share of resources, she felt it was her job to advocate for her campus 
and its needs.  
No. I don’t believe that resources are shared equally and whether or not I agree 
with it or not. I don’t necessarily agree that they should be shared equally. But, of 
course historically, main campuses are going to be the best campus or have the 
most resources and that kind of thing. That doesn’t bother me, of course, I’m 
always fighting for the resources that I can get and working really hard to see that 
our students get those resources. I’m proud of the resources that we have been 
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able to get on this satellite campus. The structure of the board of trustees at every 
Mississippi community college is to have more board representation from the 
county that the main campus is located in. Therefore, you are going to have more 
resources dedicated to the main campus. I think you’re going to see that is the 
case across the board in most Mississippi community college situations.    
The satellite campus administrator must receive support from the institution to 
have a successful campus. Assigning an individual to a campus and expecting them to be 
successful without the same resources on the main campus is unrealistic. The support 
must come in two ways, and it begins with appropriate funding. The other aspect of 
support is the support of the president of the community college. Without the direct 
support of the president, inclusion in meetings and committee assignments for satellite 
campus employees are worthless. The funding formula or funding decisions start and end 
with the presidents of these Mississippi community colleges. This study revealed that not 
all presidents support their satellite campus to the same degree. The responses and 
comments from participants who had presidential support were made with great 
enthusiasm. However, the responses and comments from participants who had a lower 
level of support from their president were expressed with a sense of frustration. The 
participants knew what the issues were on their campuses and they knew how to resolve 
them satisfactorily, but presidential support must be given to these participants if satellite 
campus goals are going to be met.  
Participant four stated a better job could be done to disperse funds adequately and 
equally to the satellite campus. He felt as if there are times when some funding meant for 
institutional use never reaches the satellite campus.  
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I feel that a solution to this issue is to allow all administrators an opportunity to sit 
at the table when discussing the direction of the college. This will allow a greater 
opportunity for the satellite campus to feel just as important as the main campus. 
Additionally, it will allow the satellite campus to serve the needs of satellite 
campus students. Students who attend a satellite campus will one day serve as 
alumni and give back to the institution. The best way to achieve this goal is to 
systematically share revenues, if not equal, at least proportional. 
Ironically, several participants understood that their operation on the satellite campus 
scales in comparison to the operations of the main campus. For example, one participant 
stated that the 24 hours everyday operation of the main campus demands more funding. 
The participant understood the need to have building and grounds personnel for the 
upkeep of the campus, the need to have a complete police force, the need to have athletic 
facilities, the need to have more classrooms, and the need to have more student activities 
but he did not like the feeling of being forgotten and neglected. The inadequate share of 
resources led participants to feel forgotten and neglected. Also, the inadequate share of 
resources made some satellite campus administrators question the focus of the president. 
Does he really want this campus to grow? Why not invest in my area like investments are 
being made in other areas and other campuses. One participant summarized it best by 
saying, “the best that a satellite campus can hope for is to get a fair share.”  
 Understanding that resources being shared equally may not happen because of the 
needs of the main campus are primary, participant five commented that:  
Having a campus that is operational 24 hours every day, having a campus that 
have three to four times the number of buildings to maintain, and having several 
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hundred acres to maintain and manicure, requires more of a financial 
commitment. The best that a satellite campus can hope for is to hope that it gets a 
fair share. Satellite campus funding is certainly unequal in comparison to the main 
campus. I have to scream when I have a need on this satellite campus. On several 
occasions, after main campus administrators arrived on the satellite campus to see 
what I was screaming about, they say “he really does have a need down here, lets 
give him what he needs.” The process is a lot easier on the main campus. The 
process to secure funding is easier because of the proximity to administration 
offices. 
Ethics Are Important 
The theme of the importance of ethics became apparent during the participant 
interviews. Each participant expressed their conviction that ethics plays a major role in 
their decision-making for their respective satellite campus. Each participant placed ethics 
and integrity high on their list as factors that influence their decision-making. 
 Participant one went further in her discussion on ethics. She stated: 
Ethics will be extremely important to me. I feel that ethical decisions on our part 
trickles all the way down to students. In essence, whatever philosophy that is 
going out from us is what the philosophy our students are going to take with them 
when they graduate and ultimately represent us. Ethical decisions will be top 
priority and plays a major role in everyday decisions I make. 
Participants stated that ethics and good ethical practices flow downstream to students. 
More importantly, good ethical practices play a major role in administrative decision-
making. Study participants are responsible for making decisions that impact many areas 
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of the institution and these decisions can influence areas outside of the institution. Some 
decisions are financial and when making these types of decisions it is particularly 
important for satellite campus administrators to have a level of character and ethics that 
are beyond reproach. The results of this study revealed that having a positive pattern of 
ethical behavior was critical to the success of the satellite campus.  
Participants are always ambassadors of the community college and good ethical 
character encourages community stakeholders to invest and promote the institution 
throughout the district. Participant three perceived ethics as “something you have to have 
and you always have to depend on your own personal character and ethics in each and 
every situation.” Additionally, participant three mentioned another component of 
consideration that links very closely to ethics:  
I am representing the college and representing the campus. I want to make sure 
that I make decisions that are at best beyond reproach and the perception is 
everything. You want to make sure that there is not even the perception of 
improprieties and appearing to make decisions for the wrong reasons can have the 
wrong effect on folks. You always keep that in mind and try to make that a 
practice. We all make mistakes, but we try to do the best we can and not make 
mistakes that are egregious and purposeful, and we are doing everything for the 
benefit of the students. 
The emphasis of ethical importance by study participants came as no surprise. 
From the experiences of the researcher, the value of good ethical traits confirmed what 
was already known prior to the study. Participant four responded to the theme of the 
importance of ethics in this manner: 
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I think that needs to be at the top of the order; very, very critical. I think you have 
to be an ethical person. I think, from a spiritual standpoint, I don’t have a choice 
in the matter, I mean it is what it is. You have to live your life to the standard that 
the law wants you to do or try to. Ethics will somewhat take care of itself with 
that belief pattern, at least from my perspective. But without that, your integrity 
goes, trust goes, morale goes, and it doesn’t take people long to figure out if there 
is an ethical issue in a person or an entity, if you are not ethical, you can’t be 
trusted. Why would I trust my student to you if you are not an ethical person? I do 
not want that college, that campus, that administrator teaching my kids if they are 
not ethical. I don’t think you can function properly without having a high ethical 
standard. 
Participant eight emphasized the importance of ethics when leading a campus. “It 
is a big part and you want to make sure everything that you are doing that you are 
ethical.” 
Additionally, other participants stressed the significance of ethics. “Anyone who 
works in education, when you are putting students first, I think that that keeps you 
ethical.” Participant seven said, “I link those two together, so I think ethics is a driving 
force for decisions that are being made.” 
Participant six explained her perception on the role of ethics when making 
administrative decisions in great detail:  
Our decisions, it is who you are. Your decisions reflect what you value and force 
ethics, then I am going to take value. I take pride in what I do and try to do it to 
the best of my ability for my institution and myself. That is what I am out there to 
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do ethically. Ethics and leadership go hand in hand, or you are going to be a poor 
leader or not going to be in leadership long. 
Linking policy with ethics, Participant five stated, “I follow the policy in all of my 
decision making, but simply because I feel that if you follow policy your decisions will 
be made in the right direction.” 
Although situational leadership theory focuses on adjusting leadership styles of 
leaders to certain situations, the trait of ethics cannot be adjusted. Participants stated that 
good ethics cannot be compromised. One of the fundamental aspects of situational 
leadership is the ability of the leader to adapt their style of leadership to the situation 
while remaining ethical. Therefore, the value of ethics to situational leadership theory 
cannot be questioned. Research revealed that having good ethics will lead to success for 
the satellite camps administrator. 
Leadership Team Involvement 
Most participants took into consideration the viewpoints of the campus leadership 
team when making decisions. Participants listed leadership team involvement as a value 
to the decision-making process. For example, Participant one thought that on her campus 
there are so many different areas that it is only logical to hear from as many departments 
needed to make a good decision. Additionally, she said: 
I desire to have a conversation with my leadership team especially if I am making 
a big decision. I try very hard to listen to representatives from every area on the 
campus. I have to take into consideration how will my decision impact the library 
and how is my decision going to impact the learning lab. Will both areas need 
new material if I add another program? How will my decision influence safety on 
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campus? Will campus police have to modify or adjust their operations? 
Ultimately, I rely on my leadership team and get their input because they are 
responsible for these areas and usually have a lot of input that is very valuable to 
the decision-making process. So, I try really hard to get as much input as possible 
from the campus leadership. 
Most participants stated that they involved some element of team participation in 
the decision-making process. It is important for leaders to involve other members of the 
campus and students when making decisions. Considering the viewpoints of others, 
especially others who have experience in other departments, only adds value to the 
decision-making process. Some participants only requested input from campus 
representatives when making major decisions. However, the amount of input taken by 
campus administrators depends on the ability of the members of the leadership team to 
give valuable input.  
In relation to communication practices, participant three indicated the importance 
of communicating with department heads was paramount: 
We have department heads that are focused on campus-specific issues and then I 
work with others who have district-wide responsibilities. So, one of the things I 
try to do is make sure that I communicate with all department heads a lot and stay 
in good communication. 
The participants perceived decision-making as a collaborative process rather than 
an individual process. For example, participant five shared that, “I do not make decisions 
alone. I normally utilize a team. I put together a committee, and we all discuss the 
direction we would like for our campus to go.” Participant seven stated, “my process 
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begins and ends with the input of the cabinet level leadership at the district office (main 
campus). 
One aspect of situational leadership theory takes into consideration the “readiness 
level” of subordinates. The level of competence that subordinates display when 
performing tasks. Study participants stated that leadership team involvement was key 
when making decisions. However, not all decisions are made after discussion with the 
leadership team. It must first be determined if the leadership team has the knowledge, 
skills, and ability to add value to the specific decision. 
The structure of most community colleges consists of an institution made-up of 
different areas of study. Most community colleges have an academic division and a 
career-technical division. Involving individuals in the decision-making process who have 
expertise in specific areas allow for broad input that can be valuable. It came as no 
surprise that campus leaders, such as the study participants, involved team members in 
the decision-making process.  
Because the structure of satellite campuses differs from the main campus and 
sometimes from other satellite campuses across the state. Participant four thought that: 
Responsibility for decisions made in the academic areas and the career-technical 
areas are centrally located on the main campus. Therefore, the role of the satellite 
campus administrator here is regulated to performing a lot of public relations 
work, maintaining the campus buildings, public safety, and student activities. 
When I do have to make decisions, I make them with the president and other vice 




Direct Relationship to Outcomes 
Participants in this study indicated that that their administrative decision-making 
had a direct influence on student outcomes. Administrative decisions have the most direct 
influence on student outcomes. Every decision is made with the student in mind. This 
contributes to the direct influence that decisions have on the students of each satellite 
campus. Simple decisions such as what time to close the library can affect student 
outcomes. It is known that a relationship exists between student outcomes (successful or 
unsuccessful) and campus decision-making. Participants in this study stated that their 
decisions have a greater impact on students than others know. For example, decisions that 
are made to determine student activities, granting permission for a student to take an 
overload, or what time certain classes are offered affect students and the campus. A 
successful student population indicates that campus leadership are actively making 
decisions that enhance the learning process and it begins with administrative decision-
making.   
Participant one understood herself to be responsible for student outcomes and put 
it this way: 
There are tons of decisions that I have to make every single day that can knock a 
student off course and that is my primary concern when I do make decisions. The 
first thing that I to think about is how it is going to affect our students. My 
decision-making, number one on my list is our students. They’re commuter 
students and they want classes between 9:25 and 1:40. My primary concern is 
offering classes when they are going to show up for classes. Therefore, I’m asking 
my faculty to make sure that they are available to teach during those times. Those 
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things drive our decision-making and I always take into consideration how my 
decision will affect student outcomes. 
In his concurrence, participant two said: 
I think that administrative decision-making has a huge impact on student 
outcomes. The administrators make decisions about student support services, so 
that influences students, I think in a big way. Decisions like what type of activities 
can be held on campus, we determine if students are able to take overloads, those 
type of things that affect a student’s ability to take classes, if they have 
suspensions or things like that. We have that responsibility, so I think we affect 
them in a huge way. 
 In addition to course scheduling, Participant three believed that allocating 
resources was an important part of supporting good student outcomes.  
Well, I think there’s a large impact on student outcomes. When we look at the 
environment that we set up for the students to learn in, when we look at things 
like scheduling, when we look at things like determining the number of sections 
of particular courses that we need, making sure that we have the resources 
available for laboratories and different aspects like that. Then the administrative –
well, I’ve got to make sure that all of those hurdles are removed so we can make 
sure we offer everything that we need to offer and the students have all of the 
access to resources that they need whether they’d be academic or student support 
or whatever that might be. One of the biggest things that I try to do is try to make 
sure those resources are available and plead our case with the home campus when 
 
50 
it comes to budget development and planning for physical resources and make our 
case what we need to support our students on our campus. 
It is clear that effective course scheduling involved balancing student’s needs, classroom 
faculty availability, and ensuring that classes have sufficient enrollment.  
In addition to ensuring that sufficient courses and sections are offered at times 
they will make, satellite administrators are responsible for the campus environment. Even 
seemingly small decisions can influence student outcomes. Participant five clearly states, 
“I’ve tried to make informed decisions that’s going to positively impact the students that 
we serve on our campus to make sure that they can matriculate to the next level. 
Participant seven states, “every decision that I make impacts students. If I make a 
decision to trim back the crepe myrtles, it’s going to make the place look different and 
that’s about students.” 
Participant eight frames his response this way: 
It has a huge impact because the decisions that we are making as administrators 
most definitely will impact students in some form or fashion. Even if the decision 
that we’re making is specifically faculty related, it’s going to kind of bleed down 
into the students as well. Those decisions have a profound impact on students as 
well. 
Current events such as the recent pandemic can integrate with satellite campus 
decisions. Participant four thought that administrator decisions go beyond managing the 
normal academic environment.  He gave examples of how COVID-19 decision-making 
influenced real life situations.  
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If you refer to this COVID epidemic, we came back here June for face-to-face 
classes before a lot of other people did. We had to make a decision, college wide. 
How do we keep the students coming back in here? How can we make a campus 
where they feel safe to come back in the classroom and they know that they are 
not going to be exposed to COVID-19. We had to put protocols in place, we had 
to be very rigid about it, we had to make some requirements and stick to them.  
One aspect of situational leadership aligns with style three of the four leadership 
styles of situational leadership. The theme direct relationship to outcomes aligns with the 
supporting focus of the supporting quadrant. Participant decisions do have a relationship 
with outcomes. Participants expressed how they attempted to make decisions that 
influenced task completion and delivered positive results.  
Frequent Collaboration 
The theme of frequent collaboration appeared throughout this study, appearing in 
almost all of the interviews; however, not all of the participant administrators seemed to 
value frequent collaboration in the same way. Some participants seemed to emphasize the 
importance of collaboration for the sake of securing a sound collective decision, while it 
appeared that others sought collaboration to align with policy and procedure.  
Participant one mentioned her perspective on frequent collaboration, she states: 
If each leader of each area came in and we met once a week and we share 
information about what was going to affect them for the next couple of weeks, our 
campus would be much better. Sometimes, it’s relevant and sometimes it’s not, 
but you don’t know if you don’t meet. 
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 Most participants seemed to value the process of collaboration with other 
personnel. Throughout the study, participants expressed how valuable collaboration is to 
the decision-making process, especially when attempting to make a sound decision. In 
most cases, participants reached out to other campus leaders just to get different 
viewpoints before making a decision. 
Collaboration involved satellite campus administrators with professional staff 
including Student Affairs, the Registrar, and even Physical Plant. Participant two stated:  
I consult with other administrators. We have to make these types of decisions.  
Sometimes they’re on the other campuses, sometimes they’re on the main 
campus, but I believe it’s important also to consult with your professional staff 
and your faculty on certain decision-making, and even with some of the students 
because the decisions do affect them also. 
Participant five stated: 
I try to reach out to different individuals just to make sure that they may have 
found out something that could really work. In making decisions, you want to 
reach out to different individuals just to get some different ideas and then come 
back to your team and relay those ideas and methods, then try to move forward. 
Participant four also stated: 
Many times, I go to my professional staff and to the faculty when I’m trying to 
make decisions, and sometimes, I reach out to administrators on other campuses 
to get decisions and sometimes, you know, if it’s a decision that really heavily 
affect students, we would reach out to the students as well just to get some input. 
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This study revealed that the participants applied different methods of 
collaboration relating to situational leadership. For example, results revealed that all four 
situational leadership styles were discovered during data analysis. Directing, coaching, 
supporting, and delegating were found in the study. Evidence revealed that the “coaching 
style” was used more than the other leadership styles. As study participants met with 
campus employees to have frequent meeting, the direction of conversation and the 
relationship between study participants and their subordinates revealed that the coaching 
style was more prevalent. 
Chapter four presented the thoughts and opinions of eight satellite campus 
administrators of Mississippi community colleges. The data collected from interviews 
with the administrators were analyzed and presented in this chapter. Data analysis 
discovered six themes corresponding to the research questions: (a) representation on the 
main campus; (b) share of resources; (c) ethics are important; (d) leadership team 
involvement; (e) direct relationship to outcomes; and (f) frequent collaboration. The 
chapter generated a comprehensive analysis of the interview results. The findings 





CHAPTER V – DISCUSSION 
The purpose of this qualitative phenomenological study was to examine 
administrative decision-making on satellite campuses of Mississippi community colleges. 
Furthermore, this study sought to examine the elements that influence administrative 
decision-making and the impact of decisions with respect to student services, student 
outcomes, and enrollment growth. Interviews were conducted using an 18-question 
interview protocol that incorporated the ideas of Situational Leadership Theory.  The 
questions were created to guide interviews of participants as they addressed the 
researcher’s questions. During interviews, data were collected to address research 
questions. 
Results 
Data collected in this study addressed five research questions. The results of this 
study uncovered six themes that affect administrative decision-making on satellite 
campuses of Mississippi community colleges. 
Research Question One 
 Research question one asked participants what strategies are considered when 
making a decision that will only impact a small area of the satellite campus operation. 
The theme that emerged from this research question was leadership team involvement. 
Participants described what elements they take into consideration when making 
decisions. Participants listed leadership team involvement as a top priority in the 
decision-making process. Participants emphasized the importance of gathering the 
viewpoints and opinions from their campus leadership team members prior to making 
decisions. With so many areas on the campus, participants stated that it was only logical 
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to get feedback from as many departments possible. The responsibilities of the campus 
leadership team allowed the satellite campus administrators to gather feedback from 
individuals who represent every area of the campus. Data derived from the study found 
that most study participants used their campus leadership team to assist in the decision-
making process. The leadership team involvement theme aligned with style two of the 
Situational Leadership II model of situational leadership (high directive-high supportive). 
This style is often associated with coaching as collecting thoughts of a leadership team is 
a strategy of coaching. Often it is planned to generate a level of buy-in and 
comprehension. Securing the opinion and thoughts of campus leadership teams prior to 
making administrative decisions was found to be a sound and effective practice. 
Research Question Two 
The second research question sought to determine what strategies are considered 
when making decisions that will impact the entire satellite campus. Additionally, this 
research question sought to determine if strategies are different when administrators 
make decisions that affect the entire satellite campus in comparison to making decisions 
that affect a small area of the satellite campus. The adaptive leadership style that 
situational leadership encourages can be found in this research question. The emerging 
theme from this research question is leadership team involvement. The actions taken 
when campus administrators make decisions that impact small areas, or the entire campus 
did not vary from each other. Participants stated that the only variance in procedure when 
making an administrative decision affecting an entire area of the satellite campus and 
planning affecting a small area of the satellite campus is the amount of people who are 
consulted. Input from areas still took place and lines of communication remained clear. 
 
56 
However, the only difference was the size of the group asked to contribute. Style two of 
the situational leadership II model aligns appropriately with this research question. This 
style concentrates on leader communication with subordinates for the purpose of 
achieving goals.  
Research Question Three  
Research question three asked participants what influence administrative 
decision-making has on the overall success of the satellite campus. The theme that 
emerged from this research question was that ethics are important. Study participants 
sought to explain how and why their decisions influenced the overall success of the 
satellite campus. Each study participant spoke of their conviction as to why ethics played 
a significant role in their decision-making. Additionally, participants listed ethics as the 
primary trait needed by leaders to have success on their respective campuses. The theme 
of the importance of ethics aligns with one of the strengths of situational leadership 
practicality. The practical nature of situational leadership and being ethical directly 
influences the overall success of the satellite campus.  
Research Question Four 
 The fourth research question sought to reveal what relationship administrative 
decision-making has on student outcomes. The theme that emerged from this research 
question was direct relationship to outcomes. Study participants sought to explain how 
and why their decisions influenced the overall success of the satellite campus. 
Collectively, participants stated that their decision-making directly influenced student 
outcomes and influenced student success.  The frequency of student activities, which 
classes are offered, and the day and times of classes offered all were found to be 
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influenced by administrative decision-making. Participants offered statements that 
affirmed the magnitude of administrative decision-making. For example, one of the 
participants in the study spoke of the reorganization of operations of the campus due to 
the COVID-19 pandemic. Decisions had to be made to create a learning environment that 
students and parents could feel safe to return to. Another participant stated that 
scheduling the number of sections of a particular course and the purchasing of resources 
to assist students in being successful directly are influenced by administrative decision-
making. This theme appeals to one of the strengths of situational leadership prescriptive 
value. Most leadership theories take on a descriptive nature; however, the situational 
perspective is prescriptive (Northouse, 2013). The Situational Leadership II model 
provides leaders with a tool to adapt their leadership style to different situations, as 
needed.  
Research Question Five 
Research question five asked participants what administrative strategies are 
currently being used on Mississippi community satellite campuses. Through the interview 
process, the themes of frequent collaboration and representation on the main campus 
emerged. Participants stated that the process of frequent collaboration was used 
frequently on their campus. Each participant mentioned the importance of frequent 
meetings, consistent communication, and faculty staff involvement as a general strategy 
of campus decision-making. One participant mentioned that he reaches out to different 
employees to ascertain different ideas and then makes those ideas a talking point in 
meetings where decisions are made. Another participant stated that the practice of 
reaching out to employees is not always enough to make a sound decision. He stated that 
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there are instances when the input of students can bring major value to the decision-
making process. Representation on the main campus also emerged when the research 
question was examined. Participants discussed the importance of having a seat at the 
table on the main campus. Research question five revealed two strategies that are 
currently being used on Mississippi community colleges. The strategy of frequent 
collaboration and the strategy of representation on the main campus both fit into the 
second quadrant of the Situational Leadership II Model, coaching (high directive-high 
supportive). This affords the leader the opportunity to coach to different scenarios and 
situations as they arise on satellite campuses.  
Discussion 
In an effort to examine the elements and factors that influence how administrative 
decisions are made on satellite campuses and the impact that administrative decisions 
have on the community college satellite campus, this study utilized the framework of 
situational leadership theory (Northouse, 2013). During the interviews, observation of 
frequent patterns, such as common statements, common patterns of thought, common 
ideas, and common examples led to discerning six major themes: representation on the 
main campus, share of resources, importance of ethics, leadership team involvement, 
direct relationship to outcomes, and frequent collaboration. The common themes 
contributed to the discovery of what study participants consider important when making 
administrative decisions. The satellite campus administrators who participated in this 
study told of their involvement in making administrative decisions. Through their stories 




As community colleges instituted satellite campuses as a regular part of their 
operations, organizational charts varied in the structure of their chain of command. Some 
institutions assigned a vice-president or a dean to supervise their satellite campus 
administrators. In some rare occasions, the president supervised the satellite campus 
administrator (Schindler, 1952). Participants in this study reported to another 
administrator on the main campus, but each participant had the authority to make 
independent decisions. Although participants had the authority to make decisions, no 
participants in this study mentioned participating in an organized seminar or training 
session to prepare them for their campus leadership role. The research of Fulton-Calkins 
and Milling (2005) and the American Association of Community Colleges (2005) 
encourage institutions to establish internal leadership programs. Participants would learn 
key elements of leadership and would be exposed to ethics training if institutions used 
this approach to leadership development. According to researchers, a correlation exists 
between an individual’s leadership style and their ethical perspectives (Groves & 
LaRocca, 2011).  
Situational leadership highlights two aspects of leadership, the directive, and the 
supportive aspects. Both aspects can be used effectively in varying situations, if used 
correctly (Northouse, 2013). The strengths of situational leadership (longevity, 
practicality, prescriptive value, and flexibility) demonstrate and affirm the present-day 
value of situational leadership theory. Mississippi satellite campus administrators are 
faced with daily challenges. These challenges vary in degree and scope and they are 
situational in nature, meaning they are never the same. The uniqueness of the satellite 
campus structure and the location of the satellite campus (in relation to the main campus) 
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produce a set of occurrences that require administrators to be situational problem solvers 
and situational leaders. Maintaining leadership flexibility is a strength of situational 
leadership (Graeff, 1983; Yukl, 1989). Leadership flexibility allows leaders to lead their 
campus with an adaptable leadership style that is focused on achieving goals and 
reaching benchmarks. Each day brings with it a different set of objectives and events that 
can be unpredictable. Therefore, the tenets of Situational Leadership Theory provided a 
stable framework to shape this study and the theory still has a relevant place in research 
today. 
The satellite campus administrators who participated in this study shared their 
stories and experiences of making administrative decisions. After the study participants 
completed the interviews, it was discovered that the satellite campus serves a valuable 
purpose as an access point to a separate geographical area within a community college 
district. However, the plight of the satellite campus to maintain equal or level funding, 
secure adequate resources, and to have a seat at the decision-making table is seldom 
considered and is particularly challenging.  
The results of this study revealed several items that need to be addressed 
statewide. The results of this study reinforce the tenets of situational leadership, 
specifically the four strengths of situational leadership. Additionally, this study stands 
alone regarding research on administrative decision-making on satellite campuses of 
Mississippi community colleges. Databases did not reveal any research related to satellite 
campus administrative decision-making. Studies were discovered that addressed 
community college decision-making. An analysis of effective decision-making and its 
 
61 
relation to funding patterns in state community colleges was found (Ingram & Tollefson, 
1996).  
Recommendations for Practice 
 As new satellite campus administrators emerge, it would be beneficial for them to 
understand that there are differences between leadership on the main campus and 
leadership on the satellite campus. The new satellite campus administrator should expect 
to have to perform every duty (scheduling, faculty evaluations, janitorial, and all other 
duties) on the satellite campus at some point during their tenure. As a new satellite 
campus administrator examines the six themes (representation on the main campus, share 
of resources, ethics are important, leadership team involvement, direct relationship to 
outcomes, and frequent collaboration) found in this study, other themes may surface. The 
barriers that frustrate satellite campus administrators will only be temporary because 
effective satellite campus leaders learn how to navigate around obstacles for the sake of 
students. Additionally, learning and developing a firm code of ethics and involving a 
leadership team in the decision-making process will provide the groundwork for a 
successful campus. How do you define what a successful satellite campus is? Is it the 
headcount? Is it the FTE’s? Is it cleaning up the problems that the prior satellite campus 
administrator made in the community? It really depends on the mission assigned by the 
president of the institution. Success for the satellite campus administrator can be 
subjective and again, it depends on the president of the institution. 
 For the supervisor of the satellite campus administrator, providing the resources 
for the satellite campus leader is the key element for success. Giving an individual the 
assignment and the title of campus leader, without providing them with the financial 
 
62 
investment or the personnel investment needed, will not produce quality results. 
Additionally, satellite campus administrators must have the freedom to lead without 
being micromanaged. The supervisor must also have a genuine desire for the satellite 
campus to succeed and for the community that is being served by the satellite campus to 
be successful. Each participant stated that there is a constant need for them to physically 
be on the main campus to fight for resources or else these resources will never funnel 
down to the satellite campus. However, there will arise situations and events 
(unexpectedly) that will prevent satellite campus administrators from attending every 
meeting. Therefore, the need to have a supervisor who is in constant contact with the 
satellite campus administrator is vital to success. The supervisor may have to sit-in on a 
meeting with the admissions department for the satellite campus administrator. Distance 
may separate the two campuses, but distance should not hinder the relationship between 
the satellite campus administrator and the supervisor of the satellite campus 
administrator. 
 Consequently, there is not an orientation or PowerPoint presentation that can 
prepare new satellite campus administrators for the demands of their new job assignment. 
The majority of what needs to be known can only be learned while on the campus. The 
days of feeling alone is one aspect of satellite campus leadership that I wish someone 
could have told me about. Some days, when enrollment numbers are lower than expected 
on the satellite campus, the main campus will be furnished with billboards, highway 
signs, and commercials but none will be available for the satellite campus. This will lead 
to the feeling of being isolated. However, the experienced satellite campus administrator 
will find a way to achieve success. Through social organizations and civic clubs (such as 
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Rotary) the veteran satellite campus administrator will find a way to promote the 
institution throughout the community. The veteran satellite campus administrator knows 
that he or she must promote the campus and be the biggest advocate for the satellite 
campus. 
 As the study developed, the wealth of experience of the participants could be 
observed through their response to the interview questions. When questions were asked 
that relied on the experiences of the participants, the participants who had the shortest 
tenure responded with short direct answers. However, study participants with years of 
experience gave extensive responses to such questions. This can be attributed to the 
longevity of their tenure as satellite campus administrators. For example, the first 
interview question asked, “As an administrator on a satellite campus, do you feel as if 
you are a part of the main campus?” The newest of the participants to be promoted to a 
satellite campus administrator position had short responses, they replied either yes or no. 
However, the experienced administrators took a deep breath and started to smirk before 
they responded. Then those experienced participants unloaded a heavy amount of 
information. They gave descriptive reasons explaining their position. For example, one 
study participant was asked “what relationship does administrative decision-making have 
on student outcomes?” This study participant started their response with examples of how 
they had to address the COVID-19 challenge (providing parking lot internet options for 
students who feared coming to face-to-face classes and feared coming into the campus 
library). Then the participant transitioned from mentioning the parking lot internet 
options to discussing the difference in class options available for non-traditional students 
versus the class options for traditional students. Then the participant transitioned again to 
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discuss their desire to request another nursing cohort for the campus. The participant 
responded with real-life issues. The examples given were all to demonstrate how satellite 
campus administrative decision-making can have a direct affect on student outcomes. 
These responses were collected from an experienced satellite campus administrator. 
However, when the same question was asked to a participant who had been in their 
position less than a year, their response was “It has a lot to do student outcomes.” There 
were no examples because the experience was not there yet. 
 As satellite campuses continue to see an increase of usage, one participant 
discussed their frustration with grant disbursement. They shared that a change in policy 
would be fitting for the disbursement of grants. Stating that when grants are written, some 
should be campus specific. The participant felt that grants should be a shared resource. In 
some cases, they observed grants being written for the institution, but the funds were only 
spent on the main campus or just one campus. There were times when funds received 
from some grants never reached the satellite campus. The participant felt that a 
restructuring in the way that some grants disburse funds to include satellite campuses 
would benefit the satellite campus. Additionally, the participant felt that more satellite 
campus leaders should be invited to the decision-making table when discussions 
concerning the direction of the institution are being held. The participant expressed the 
desire to bring to light that the satellite campuses are just as important as the main 
campus.   
The satellite campus administrator absorbs most of the isolation and tries to make 
sure that the employees on the satellite campus are shielded from feeling that isolation. 
Promoting an adequate number of campus activities on the satellite campus keeps 
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employees from feeling isolated. Additionally, contacting other personnel who are 
responsible for assembling committees and asking them to include an employee from the 
satellite campus accomplishes two goals: (1) the information being disseminated will 
make its way back to the satellite campus and (2) the employee will feel that they are part 
of the larger campus.  
Recommendations for Research 
After researching the experiences of satellite campus administrators and the 
process used to make administrative decisions, expansion of this study could generate a 
more comprehensive understanding of the decision-making process by satellite 
administrators. Situational leadership theory would be fitting to guide any additional 
qualitative research study provided the study seeks to draw similar qualitative data. Also, 
an expansion of this study to include four-year institutions within the state of Mississippi 
and an expansion to include all satellite campuses (two-year and four-year) would result 
in a larger sample size and may yield more beneficial data. 
Summary 
The theoretical framework that guided this study was situational leadership 
theory. This study sought to examine the factors that influence satellite campus 
administrator decision-making. Analysis of the data collected during the interview 
process produced six themes: (1) representation on the main campus; (2) share of 
resources; (3) ethics are important; (4) leadership team involvement; (5) direct 
relationship to outcomes; and (6) frequent collaboration. Participants shared their 
thoughts and opinions on administrative decision-making. Uniformity in responses were 
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discovered as participants supplied descriptive details into the process they employed 
when they had to make administrative decisions. 
This study sought to give insight to current and future satellite campus leaders, 
current and future individuals who supervise satellite campus administrators, and current 
and future Mississippi community college presidents on the challenges that satellite 
campus administrators face and influences that affect satellite campus administrators 
decision-making. The hurdles the participants faced were recognized and the strategies 
needed to overcome those hurdles were recognized as well. Study results are aimed to 
benefit both the community college that have off-site locations (satellite campuses) and to 







APPENDIX A – INTERVIEW PROTOCOL 
Appendix A 
Demographic Questionnaire  
Instructions: Please answer each question and return to the student researcher. 
1. What is your age? 
⃝  ⃝  ⃝  ⃝  ⃝ 
25-35  36-45  46-55  56-65  65-above 
2. What is your ethnicity? 
⃝    ⃝   ⃝ 
African-American   Caucasian-American  Hispanic/Latinx 
⃝    ⃝   ⃝ 
Native American Pacific Islander  Prefer Not to Answer 
⃝ 
Other 
3. What is your highest educational attainment? 
⃝   ⃝   ⃝   ⃝ 
Bachelor’s    Master’s   Specialist       EdD/PhD 
4. What is your gender? 
⃝    ⃝   ⃝  
Male    Female  Transgender 
⃝    ⃝   ⃝ 





5. As an administrator on a satellite campus, do you feel as if you are a part of the 
main campus? 
6. Have you ever been assigned to any area of the main campus as an administrator? 
7. What matters of concern do you take into consideration when making a decision 
that will impact the entire satellite campus? 
8. What matters of concern are considered when you are faced with making a 
decision that will impact a limited area on the satellite campus? 
9. What relationship does administrative decision-making have on student 
outcomes? 
10. Do you feel that resources are shared equally among all campuses of this 
institution? 
11. In your opinion, what influence does administrative decision-making have on the 
overall success of the satellite campus you supervise? 
12. What administrative strategies are currently used when decisions are made for this 
campus? 
13. Do you feel that resources are shared equally amongst all campuses of this 
institution? 
14. What is the role of ethics in your decision-making for the satellite campus? 
15. Who do you consult with when making decisions for the satellite campus that you 
lead? 
16. When making decisions, do you consider suggestions made by faculty and staff? 
17. Do you closely supervise and manage the performance of faculty and staff? 
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